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ames Kıttelson opened the sem1ınar with the whether, DYy thıs T'  u  y the method of Organız-
suggestion that there WCIC 4T least three VC1- 1Ing knowledge and instruction according locı
lapping approaches the 1ssue of education: COTIL1LILL INaYy have become formative 1in Pro-
Luther’s VIEWS education showing how estant German culture.
religious values permeated the culture of the enrty Wilson ollowe: with T1€: SsummMmMarıes
t1ıme; the theological themes and ideas that of the treatiıses of 1524 (WA 15, 27-53} and 1530
InNay be applicable education today, 1n spıte of \WA H; 517-588]). With respect the first, he
possible anachronisms; 3) education theme noted 1ts emphasis upOonNn the ounding of schools
for understanding Luther himselftf both bio. for both C1vil anı! religious T1EA4SONS aM Luther’s
graphically and theologically. Above all, ıt 15 StTress the neCcessity of the classical lan:
true that education WwWas central Luther’s pub By CONntras the treatise oft 1530 COIl-

lic DE Al doctor and professor and subject tinued this duality of tunction but contained
which he returned repeatedly from the »Dispu- apocalyptic element that tended emphasize
tatıon agaınst scholastic theology«, through the the ımportance of rained clergy 1ın the face of
reforms at the Uni1versity of Wittenberg, the present and Continuıng dangers.
proposals 1n »An den christlichen del deut- 'arl xel Aurelius, discussing the ate-
scher atıon, the LW treat1ıses of 524 and chisms with special reference the Small ate-

30, and the self-conscious effort »„»teach« chism, suggested that the catechetical S1tUA-
the Reformation through the catechisms, the t1ons of the 16th anı the 7oth centurlies ATC

trainıng of LLICW clergy, and the revival of dispu- similar. The catechism (as »CONtent« and „life«
at1ıons at Wittenberg. rather than »D0O0OK«] Was intended help DIO-

The sem1nar itself consisted of ser1es of vide the self-conscious identity Christians
presentatiıons ollowe! by discussion and CON- and members of the church that I 6th-century
cluded with general discussion of the 1SSUeEeSs parishioners lacked. Luther adopted old ftorm
that had een raised. Robert Rosın began äth but adapted ıt by WadYy of deletions and additions
»The pedagogy of Renalissance humanısm ith Create NOLT sStatements but
special reference Melanchthon«. He noted overlay of the Sarmllec pastoral pOo1N' Nonetheless
that humanism became »method for the Refor- 1t mMay beE (Nikola) Frederik Severın Crundt.-
mat1ıon« while the Reformation W AasSs »CONtent Vig| that Luther’s catechisms tend present
and market for humanism«. 115 anı foremost, ach part of the al independent matters
reformatio an educatio with Wittenberg be: when they have integr1ty only they relate

the whole unintended distinction betweenng the first (G(erman unıversity have all the
classical Janguages part of its ItS curriculum. the individual and the COoMMUNItYy ollows.
Through the work of Melanchthon and others The following three presentations concerned
including Luther humanism Ssurvived the early the role of education ın the implementation of
attacks of the »Schwärmer«, spread hrough the the Reformation. With respect Scandinavia,
Lutheran unıversit1es, and OWN the atın TyZVve Skarsten chose the GA1cet of etrus Pal
schools preparatory studies. Rosın wondered ladius (1 503 - | 5 60]), the first evangelical bishop
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of Seeland and professor of theology Aat OLLC teacher truly teach INanYy ditferent kinds of
Copenhagen, 60 Palladius helped people? He doubted that SOTT of educational
Creafe evangelical clergy through his SUDETIV1- »COEeIC10N« ith respect what 15 »right« and
S10N of the pastors, his translation of the Small what > WIOHS« Call eX1Sst without damaging the
Catechism, and LW Commentarıes lt, by »spiritual« aspect of those wiıth ditterent (OTr no)
which he established preaching both the religious taiıth By CONtrast, Harran noted that
Gospel esSsons anı the catechism throughout for Luther education W as NOLT simply atter of
Danish territories. David Daniel noted that social control but W as Iso be individually
educators ohannes Stöckel ın particular liberating. Service SOC1letYy (in the oft
wWerTrTe the agents for confessional change 1n vocatio| Iso elevates the goal of education be
Slovakia VCN though the err1tory W as nOMmM1- yond purely individual profit and SCS well be:
nally Roman Catholic. In the 16th CENLULY the yond the 1SsSue of sustainıng COIMNLINON culture,
nobility ounded LLIC. evangelical schools and the debate has een framed the United
helped reftorm the ex1isting LtOWN schools. As States recently.
result Stöckel’s curriculum (based Melan:- Concluding quest1ons included the EXtent
chthon, ann urm, and others| became the 470 » Western« mi1ss1lonarıies employ Luther’s
model for Slovakian secondary schools. Agaın, educational ideals 1n their WOrk, whether
the Small Catechism W as ONC of the basic dern theological education am O0OUNTS
and, such, the first book printed in Slovak. dern scholasticism that 15 about theology but 15
Luther Peterson concluded this section with NOT itself theology, and above al whether edu:
discussion of the church and school visıtation catıon 1n Luther’s understanding contaıns L1LOOTIN
1n Merseburg of 1578, W.  1C. he noted, CONMN- for sapiential artıst1ıc forms of knowledge.
tained uniformally ftavorable reports the cler- Partıcıpants generally agreed that the wide-

an crnt1ic1smM of the schools and their spread distinetion between teaching religion
teachers. He argued that SOINC scholars have an teaching about religion 15 NOTt clearly
marked their reDOIT cards the SUCCCSS faj: drawn 15 commonly thought.
lure of the Reformation far LtOO hastily and ıth The semı1ınar finished wiıth the observation
little reflection what W as and W as NOt DOSSI1- that Luther’s educational ideals (a  ou NOTt
ble ın the 16th CENTUTY. systematically developed| surely ditfered from

The sem1ınar’s last formal Sess10N featured both Jean-Jacques Rousseau und Wilhelm VON
from Marilyn Harran and Bernhard Erling Humboaoldt. For Luther education Was produce

0)81 the CO:  Iary applicability of Luther’s able SErVants rather than (as with Rousseau
educational ideas. Erling questioned whether through forgetting what ON had een taught
Luther’s pedagogy be relevant pluralistic with VO  - Humboldt through grow1ng toward
socletles 1ın which exclusivist religious CONVIC- » Vollkommenheit«)J max1ımı1ıze the cself for

the sake of the self.t1ons dICc left 1ın abayance. How, he as.  e Call
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